
 

 

     

 

 

23 April 2010 

 

Ian Arrowsmith 
By Email 

Dear Ian 

 

Response to the Global Learning Strategy Consultation 

 

1. Introduction 
We welcome the opportunity to respond to this consultation, and warmly 

welcome the publication of the draft Global Learning in Schools Strategy. We 

answer your specific consultation questions in Appendix 1, but we do not feel 

that the questions get to the heart of how to maximise the potential benefits of 

this very positive strategy; we believe a stronger case can be made for several 

aspects of your plans. We provide comments below. 

 

This consultation response has been developed by DEA in collaboration with our 

members. 

 

2. Summary 
DEA has been advocating joint working between the Department for Children, 

Schools and Families (DCSF) and the Department for International Development 

(DFID) on this agenda for some time. We warmly welcome the Global Learning 

Strategy as a formal commitment between the two departments to work 

together to promote global learning at a strategic level. 

 

DEA supports the principles informing the Global Learning Strategy, including: 

your commitment to joint working; a focus on teaching, learning and the 

curriculum; making the links between global learning, sustainable schools and 

community cohesion; empowering and enabling teachers; streamlining school 

linking programmes; implementing a new governance structure; linking the local 

to the global; and focusing on evaluating impact across the board. See section 

3.1 for more details. 

 



 

 

The case for global learning can be made more strongly in the Strategy. 

Evidence from a range of sources set out in section 3.2 details the benefits of 

global learning for learners, teachers and society. 

 

Section 3.3 provides detailed comments on the proposed structures, noting 

some concerns over the plans for a new website and suggesting a role for the 

Department for Communities and Local Government in the governance 

arrangements for global learning. We note that is important to build on existing 

structures in schools. 

 

Achieving the vision set out in the Global Learning Strategy will require support 

for teachers through initial teacher education and continuing professional 

development. Section 3.4 sets out recommendations for developing this support, 

based on DEA and our members’ experience of offering teacher training. 

 

Section 3.5 highlights the opportunities open to DCSF and DFID by extending 

this Strategy to cover not only formal education but also learning opportunities 

outside the school system. 

 

3. Detailed comments 
3.1 Principles behind the strategy 

With regard to the principles of the Strategy, we support: 

 

 The principle of joint working between the two departments (3.8). 

 

 The focus on teaching, learning and the curriculum (1.1 and 2.1). A 

school’s core purpose is teaching and learning, and we welcome the emphasis 

that global learning is part of that core purpose, not an additional burden on 

schools. 

 

 The focus on making the links between global learning, sustainable 

schools and community cohesion (3.11-3.13). The pedagogies and 

learning approaches associated with these three areas of a school’s role are 

similar, and the content strongly overlaps. Teachers tell us that a coordinated 

offer of support for schools in these three areas (as opposed to three 

separate programmes of support) is vital if they are to take on these 

agendas. 

 

 The emphasis on enabling and empowering teachers (3.7), rather than 

delivering global learning through outside organisations. Many organisations, 

including DEA’s members, provide a vital support role in order to allow 

teachers, school leaders and other school staff to embed a global learning 

approach in everything that they do. The enabling and empowering approach 

builds on the principles of the EES networks funded by DFID over the past 

decade. However, enabling and empowering teachers will require a stronger 



 

 

focus on continuing professional development (CPD) and initial teacher 

education (ITE), discussed in more detail in section 2.4 below. 

 

 The intention to streamline school linking programmes (4.7 – 4.11), and 

to rigorously measure their effectiveness in terms of outcomes for learners. 

 

 The proposed governance structure (4.4). If implemented effectively, this 

offers an opportunity to build on existing knowledge and expertise in the 

sector. We suggest that the third sector, which has led support for global 

learning in schools in the past several decades, need to be very closely 

involved in the governance structures. This might be achieved through a third 

sector representative leading the advisory group and third sector 

representation on the programme board. 

 

 Recognition that the global can be found in the local (3.7). The Strategy 

emphasises the connections between the local and the global, an important 

aspect of global learning. This is in contrast to some other approaches, such 

as the International School Award, which can often see the global as 

exclusively focused outside the UK.  

 

 The focus on evaluating impact (4.15-4.17). We agree with the outcomes 

you suggest in 4.16, in particular the focus on critical thinking and on 

incorporating global learning into the curriculum. It is important that all 

activities under the Global Learning Strategy are evaluated against these 

outcomes, including school linking activities and the International Schools 

Award. 

 

3.2 Strengthening the case for global learning in the strategy 

We feel that the case for global learning can be made more strongly. The 

Strategy notes that children and young people are keen to learn about global 

issues, and that teachers value the opportunity to embed global learning in the 

curriculum. Nevertheless, there is further evidence of the value of global 

learning that it would be beneficial to include in this strategy: 

 

 The recent Cambridge Primary Review highlights the impact of global 

learning on young people’s well-being. Emphasising that young people 

are well versed in the global challenges we collectively face and the fear that 

these challenges can instil in learners, the Review highlights that:1 

“...fear turns to hope when education helps them to confront and 

address such challenges...” 
 

 An Ipsos MORI survey commissioned by DEA highlights that global learning 

can make a strong contribution to our social goals by: creating agency 

                                    
1
 Cambridge Primary Review, 2009, Final Report [online]. Available at: www.primaryreview.org.uk [cited 15

th
 

April 2010] 

http://www.primaryreview.org.uk/


 

 

around climate change; encouraging people to take action to tackle global 

poverty; helping to nurture a socially-responsible, outward-looking public; 

and counteracting discomfort about racial and religious difference.2 

 

 The same research highlights that there is a strong public mandate for a 

Global Learning Strategy, with almost nine in ten (86%) of the British 

public agreeing that global learning in school is crucial if global issues are to 

be tackled in future.3 

 

 Research indicates that global learning motivates teachers to stay in 

teaching with four in five (80%) teachers agreeing that thinking about how 

teaching contributes to making the world a better place motivates me to stay 

in teaching.4 

 

3.3 Proposed structures 

Whilst the overall principles of the Strategy are strong, our experience suggests 

that there is more to do before the proposed structures will be able to achieve 

those principles. In particular: 

 

 Any website dedicated to providing support for teachers implementing global 

learning must be dynamic, easily accessible, demonstrably independent of 

government control or political bias and popular with and trusted by teachers. 

We appreciate the potential benefits of creating a comprehensive website 

that covers all aspects of global learning (4.12-4.13). However, informed by 

our experience of providing teaching resources through the Global 

Dimension website over the past six years, we suggest that there are 

also considerable risks. Offering resources to bring global learning into the 

curriculum is quite a distinct service from offering opportunities for school 

linking or teacher visits abroad. Providing a comprehensive service may in 

fact make it harder for teachers to access the information they need, unless 

the website is designed very effectively. 

 

Since July 2008 the Global Dimension website has had on average 

20,000-25,000 visits per month, including 10,000 monthly unique visitors 

(i.e. visitors who return to the site). The average number of pages viewed 

per visit is 3.46, and there are on average 2,000 page views per day. The 

termly Globe newsletter sent out via the Global Dimension website reaches 

over 4,000 subscribers, mainly UK primary and secondary teachers and 

headteachers, and local authority advisors. 

 

                                    
2
 DEA, 2010, The impact of global learning [online]. Available at: 

http://www.dea.org.uk/resources/item.asp?d=2076 [cited 15
th
 April 2010] 

3
 Ibid 
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 DEA, 2009, Teacher’s Attitudes to Global Learning [online]. Available at: 

http://www.dea.org.uk/resources/item.asp?d=905 [cited 16
th

 April 2010] 

http://www.dea.org.uk/resources/item.asp?d=2076
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Providing this popular and trusted source of teaching resources is a key role 

for DEA as a charity that promotes global learning, and we would be doing a 

disservice to the website’s users and subscribers if we allowed this website to 

be incorporated into a new structure that was less accessible to or popular 

with teachers. Therefore we are keen to discuss in detail your plans for 

the new website before this proposal is implemented. 

 

 Communities and Local Government (CLG) are an important partner 

in the Global Learning Strategy, particularly with reference to the links 

between community cohesion and global learning. At present these links will 

be made through DCSF’s community cohesion unit, but for the Strategy to be 

fully effective in linking up these two agendas we recommend that CLG be 

invited to join the Global Learning Programme Board. 

 

 The effectiveness of the Global Learning Strategy will be enhanced if it 

explicitly builds on existing government initiatives. For example the 

current focus on school clusters offers a real opportunity to embed global 

learning by ensuring that every cluster has access to a global learning 

advisor/support organisation. Similarly, given the importance of Ofsted 

inspection regimes, it is important to show how global learning contributes to 

a school’s inspected outcomes.  

 

This is because teachers tell us that they are overwhelmed by initiatives and 

so linking and simplifying these initiatives will make it more likely that 

teachers will have the capacity to take on global learning. 

 

At present, we do not believe the Strategy makes enough reference to 

existing education initiatives beyond sustainable schools and the duty to 

promote community cohesion, such as the commitment to a broad and 

balanced curriculum, the Masters in Teaching and Learning, diplomas 

and the standards agenda. At present, therefore, global learning risks being 

seen as an extra requirement on teachers, rather than a core part of their 

day-to-day teaching and learning. 

 

 Whilst the strategy refers briefly to the role of school leaders (3.9), more can 

be said about their role in realising the shared vision of this strategy. School 

leaders can be very effective at scaling up global learning within and 

between schools, both by enabling teachers to take on this agenda and by 

sharing stories of success with local and national networks of head teachers. 

We recommend that the strategy emphasises a stronger role for school 

leaders in taking this agenda forward. 

 

 There is currently no reference to the role of active citizenship initiatives 

in this strategy. Both the citizenship curriculum and extra-curricular 



 

 

opportunities such as vschools5 are used to promote global learning in 

schools. This Strategy can be strengthened by making the most of these 

opportunities, for example through the new programme of support for 

schools, and through the global teaching website. 

 

3.4 Continuing professional development and initial teacher education 

As noted in section 2.1 above, CPD and ITE are crucial if we are to empower and 

enable teachers to incorporate global learning into their teaching practice. 

Teachers tell us that they want to encourage critical thinking about global issues 

amongst their students, but that it is challenging to teach about issues like 

climate change or global inequality for which there are no easy answers.6 

Therefore if the principles set out in the Global Learning Strategy are to be 

achieved, offering teachers high quality training in how to encourage 

critical and creative thinking about global issues must be a priority for 

DFID, DCSF and partners. 

 

DEA and its members have several decades of experience in working with ITE 

providers and offering CPD to teachers focused on global learning. This 

experience leads us to make the following comments: 

 

 ITE and CPD are very important aspects of a Global Learning Strategy for 

schools, and our members have had strong successes in meeting this need. 

However, a diversity of providers and routes into teaching as well as limits on 

the time available for CPD because of initiatives such as rarely cover, mean 

that scaling up to ensure every teacher is able to access the training they 

need will be a real challenge, and a critical success factor for this Strategy. 

 

 Global learning must not be seen as an add-on, for example as an extra CPD 

course that teachers are expected to attend. Instead, it can and should be 

seen as a core part of every teacher’s training, because such training 

helps teachers to develop the skills to bring critical and creative learning 

approaches into the classroom, whatever subject they teach.  

 

There is no one-size-fits-all approach to ITE and CPD; the best training will 

always take account of a teacher’s specific needs and the local context in 

which they are teaching. Nevertheless, there are some common 

methodologies which teachers find very helpful, and which our 

members have experience of incorporating into their CPD work. These include 

Philosophy for Children (P4C) and Open Spaces for Dialogue and Enquiry 

(OSDE). These methodologies are proven to help teachers to bring complex 

issues such as global poverty and inequality into the classroom, having the 

confidence to discuss them even though there are no easy answers. 

                                    
5
 http://vschools.org.uk/articles/1-introduction 
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 DEA, 2009, Teacher’s Attitudes to Global Learning [online]. Available at: 

http://www.dea.org.uk/resources/item.asp?d=905 [cited 16
th
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These critical and creative learning approaches are a core part of teaching 

and learning in schools in the 21st century and by implication ITE and CPD 

focused on global learning should form a core part of every teacher’s training. 

Therefore the ultimate aim of any strategy for teacher training on 

global learning must be to incorporate the good practice that already 

exists into the work of existing CPD and ITE providers, rather than 

seeing this type of training as something that can be delivered solely by 

specialist providers. We recommend that one objective for the strategy be to 

offer P4C and OSDE to all trainee teachers as learning methodologies. 

 

 Many aspects of the learning approaches for global learning are similar 

to those for education for sustainable development and education for 

cohesion. These learning approaches, such as critical and creative thinking, 

encouraging self-awareness and open-mindedness towards difference, and 

understanding global interdependence, are at the core of teaching and 

learning in the 21st century, as mentioned above. This strengthens the case 

for offering them to all trainee teachers as part of ITE. 

 

 The methodologies involved in youth work training are often very similar to 

those needed for good global learning. DCSF and DFID may be interested 

to draw on the experience of youth work training providers in 

devising a CPD strategy. 

 

 The Masters in Teaching and Learning (MTL) represents a strong 

opportunity to offer learning methodologies for global learning to all teachers 

as part of their training. We recommend that a priority for this strategy be to 

work with TDA to incorporate global learning into the MTL. 

 

3.5 Opportunities to extend this strategy outside formal education 

Whilst DEA and its members welcome this strategy in the context of formal 

education, it does not address DCSF and DFID’s broader remits outside formal 

education. We recognise the reasons for this focus on formal education. 

However, there are real opportunities for impact through developing a 

similar strategy for non-formal education, including youth work, community 

support and capacity building, trade union education and other adult education, 

as well as further and higher education. In particular, DEA and its members have 

had significant successes amongst hard-to-reach groups, through projects such 

as Global Youth Action.7  

 

Encouraging global learning outside formal education will enhance the impact of 

your Strategy in schools, as it will ensure that people’s informal learning 

opportunities reinforce what they learn in formal education. As and when DCSF 

                                    
7
 www.globalyouthaction.org.uk  

http://www.globalyouthaction.org.uk/


 

 

and DFID would like to realise the benefits of extending this Strategy outside 

formal education, DEA would be very happy to support and advise you further. 

 

3.6 Focus on 7-14 year olds 

DFID has previously emphasised that it will focus support on 7-14 year olds in 

school. We would recommend that in implementing the Global Learning Strategy 

for schools, both departments also look at the broader picture of formal 

education across the age groups. Prescribing an exclusive focus on this age 

group would create barriers to global learning across the whole school that are 

unnecessary. 

 

Next steps 

We would welcome the opportunity to support DCSF and DFID further in 

finalising this Strategy, and suggest that we come in to meet you to discuss 

these issues further at a convenient time. 

 

Yours faithfully 

 

 

Hetan Shah 

Chief Executive 



 

 

Appendix 1: Answers to consultation questions 

1 Do you agree that schools have a major role to play in helping children 
and young people develop into global citizens? 

Yes we agree. A school’s role is as part of its local community, building on the 

role of parents, youth workers, peers and the media. Please see section 3.2 
above for more detail. 

2 Do you agree that schools should encourage children and young 
people to think critically about development issues? 

Yes we agree. In addition to the reasons cited in the consultation (moral reasons 
and interdependence), critical thinking about development issues is important 
because it will enable young people to develop the skills to respond effectively to 

future challenges that we cannot yet predict, as well as those we currently face. 

3 a) Do you agree with this definition of global learning? 

We agree with and support this definition, subject to two minor caveats: 

 The definition should more clearly refer to the importance of critical thinking, 
reflecting the importance placed on critical thinking in outcomes for learners. 

We suggest a change to the text as follows:  

By exploring the connections between the local and the global, 
children and young people of all ages are encouraged to think 

critically and creatively about their role as global citizens and 
recognize that they have an important contribution to make in 
complex issues... 

 Global learning should encourage learners to realise both their individual and 
collective responsibilities in an interdependent world. Individually our ability 
to respond to global issues is limited; it is when we come together collectively 

that we are able to create a more just and sustainable world. 

3 b) Are there any issues you think should be added to those suggested 
in the above definition? 

Yes. Young people need to think about tackling inequality as they consider 

tackling poverty, as these two issues are inextricably linked. Considering 
inequality alongside poverty avoids reinforcing solely charitable responses to 

poverty, which risk stereotyping relationships between young people in the UK 
and abroad. By contrast, a focus on inequality encourages schools to consider 
and address the root causes of poverty and deprivation. Therefore we suggest 

changing the first bullet point to: tackling poverty and inequality. 

4 Do you agree that DCSF and DFID should work together closely to 
promote global learning? 



 

 

Yes. Global learning has a strong contribution to make to the core aims of the 
curriculum, as well as to wider social aims (discussed in detail in section 3.2 

above). By working together to place global learning at the heart of curriculum 
planning, DCSF and DFID will contribute to each of your remits, around ECM 

outcomes and around engaging the UK public in combating global poverty. 

5 Do you agree that global learning can be effectively incorporated into 
the curriculum? 

We agree; it is essential that support for global learning focuses on supporting 

teachers to incorporate these issues into the curriculum. The core purpose of a 
school is teaching and learning, and this teaching and learning must respond to 
the realities, opportunities and challenges that face learners in the 21st century. 

Global learning offers a way for teachers to respond to these realities, and can 
and should be incorporated across the whole curriculum. 

6 Do you agree that "global learning" should build on schools' work in 

relation to community cohesion and sustainability? 

Yes we agree. Teachers tell us that they see these agendas as closely linked with 
similar learning approaches and overlapping content. They would welcome a 

coordinated offer of support, rather than three separate initiatives dealing with 
similar issues. Following this approach is likely to engage teachers and 
headteachers more strongly in the global learning agenda. 

7  Do you agree that global learning can be best achieved by schools 

working in partnership with others? 

Yes we agree, on the basis that all partnership proposals are rigorous assessed 
against the outcomes for learners set out in section 4.16 of the consultation 

document. 

Based on these outcomes for learners, we would express caution over the choice 
of partners. We strongly agree with the consultation statement that “the global 

dimension is found on our doorsteps, not only in far-away places”. Building on 
this sentiment, partnerships with other local schools (particularly those with a 
different demographic make-up), parents, carers and the local community are all 

very valuable in bringing global learning to life for learners. 

A particular opportunity arises from the current focus on school clusters; using 
these existing school partnerships will be a useful way to embed global learning. 

We discuss this in more detail in section 3.3 above. 

Establishing partnerships with schools internationally can in some cases be a 
powerful way to spark a school’s interest in global learning. For example, an 

impact assessment of DFID’s Global Schools Partnerships (DGSP) programme 
conducted for the British Council suggests that DGSP has a wide range of 
positive impacts (though it should be noted that the methodology did not involve 

primary research with schools themselves).8 However, many school links do not 
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appear to be conducted with such rigour as DGSP, and the research varies in its 
assessment of their effectiveness in meeting the outcomes in section 4.16. A 

further complication is that it is rare for research in this area to fully consult with 
schools in the global south, whose experience of linking programmes is in some 

cases very poor. 

8 Do you agree that school leaders, teachers, children and young 
people, voluntary sector organisations, and parents and carers need to 

be involved in global learning? 

Yes we agree. However, to be effectively involved, school leaders and teachers 
will need support through CPD and ITE. We discuss this in detail in section 3.4 
above. 

9 Do you agree that this joint DCSF/DFID Global Learning Strategy for 

Schools governance structure will help to ensure maximum impact, 
accountability and value for money? 

Yes, as long as the governance structure is strongly informed by the existing 

experience of education bodies and non-governmental organisations, and there 
is ministerial commitment to regularly attend this Programme Board. 

10 a) Do you agree that rationalising and streamlining school linking 

programmes would make it easier for schools to engage in partnership 
working? 

Yes we agree. As part of this rationalisation and streamlining all school linking 

programmes need to be rigorously assessed against the outcomes for learners 
set out in section 4.16 of the consultation document. 

10 b) What principles should inform the rationalisation of school linking 
programmes? 

This rationalisation should be made on the basis of whether a programme meets 

the outcomes for learners set out in section 4.16 of the consultation document. 
Where possible, programmes should also be assessed by their impact on partner 

schools in the global south, as per our answer to question 7. 

11 Do you agree that a single jointly funded global teaching website 
with these features would help schools to engage in global learning? 

We are unable to answer this question without further details about the design, 

ownership and usability of the website. For more details about our concerns, 
please see section 3.3 above. 

It is not clear that there is a need to make it easier for teachers to access 

curriculum resources. As we highlight above, the Global Dimension website 
offers curriculum resources to teachers, and has 20,000-25,000 visits by 
teachers, head teachers and local authority advisers every month.   



 

 

12 a) Do you agree that accreditation schemes such as the International 
School Award can provide useful evidence of a school's commitment to 

global learning? 

The International Schools Award can in some places offer a good route into 
global learning for schools. However, based on current criteria the Award has 

insufficient focus on bringing global issues into the curriculum, and so we do not 
believe the Award accurately portrays a school’s commitment to encouraging 

critical and creative thinking about global issues, nor the link between local and 
global issues.  

12 b) Do you agree that the accreditation criteria for the International 
School Award should reflect this new joint strategy? 

Yes we agree. The updated criteria will need a stronger focus on critical and 

creative thinking, and incorporating global issues into the curriculum in order to 
reflect this new joint strategy. 

12 c) Do you agree that accreditation for the International School Award 

should be "light touch", with evidence signed off by the head teacher 
and chair of governors of the school seeking accreditation? 

Yes we agree. 

13 a) Do you agree that this is a desirable outcome in relation to 

children and young people? 

Yes we agree, and evidence cited in section 3.3 above highlights the positive 
impacts that global learning can have in this area. 

13 b) Do you agree that this is a desirable outcome in relation to school 

leaders? 

Yes we agree. Whilst school leaders may not always have a direct role in 
bringing global learning into the curriculum, they have a very important role in 

supporting and enabling teachers to develop their own practice, and this will be 
made more effective if leaders see their school in its global context. 

13 c) Do you agree that this is a desirable outcome? 

Yes we agree, and welcome the focus on empowering and enabling teachers to 
achieve this. Teachers and school leaders will need support to achieve this 

outcome. Please see section 3.4 above for our recommendations on how to 
support teachers and school leaders through ITE and CPD. 

13 d) Do you agree that this is a desirable outcome? 

Excellent teaching materials already exist through the Global Dimension website, 

and are very well used. Please see section 3.3 above for more details on the 
popularity of the Global Dimension website. 



 

 

13 e) Do you agree that this is a desirable outcome? 

Yes we agree. This will require a strong focus on ITE and CPD, which we discuss 
in detail in section 3.4 above. 

14 Do you agree with this overall aim? 

Yes we agree. Connecting global learning to the statutory aims of the curriculum 
and linking this agenda to existing initiatives are critical success factors for 
encouraging teachers to bring global learning into the curriculum. Teachers, 

schools and young people do not see global learning as a separate initiative but 
a core part of teaching and learning, and the Global Learning Strategy should 

reflect this. 


